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Abstract

éighf%e:n ﬁrcmp a‘ssert:;ve training sessmns to tesﬁt whether new assertive
béhBVlDTS could be learned and then transferrad and- generahzéé to real
’llfe S;tuag,,,,si_ Pre- and post-test measures were taken on f@ur cm&nts
of assertmn in tramed and non- tramed sets of mterperscnai situations.
There was a ﬂgn:;f}lf;ant improvement in assertweness m fbc:th the trained
and non-trained set in the real hfe csmtext. A six- m:mth mllawﬁup

shcwed that some gains in assert;veness rem_amed! These f:mdlngs extéﬁd
the _uséfubiess of assertive traiiiing pfcce&ures for ﬁaﬁﬁm'ta those with

severely diminished cognitive skills.




The role é}*:pecténcies inherent in being retarded, in beingf institu-
tionalized, and in being a woman all converge at one point: tﬁe greater
likelihood that passive-dependent rather than assertive stra‘éegies will
be used to cope with interpersonal situations. Among SEVEfél}" retarded
women the problem of passive depensiaﬁs:y is further compounded by the
fact that they are less likely to possess adequate cognitive s;ld vérbgl

skills for effective assertiveness in interpersonal situations.

Assertive training has been shown to be a successful treatment |
approach for habilitating deficient interpersonal behaviors of individuais
with diverse diagnostic labels (‘Eiersezn et ::11., 1973), ms:ludlng & group

| of educable retarded men [Klem aml Paluck, 1975). The present study
was designed to test whether éXiStiﬂg assertive tra;ming teli:}mlques,
ified for zpplication to those with limited e;@éessive;‘iéngtmge,

could facilitate assertive responses which are 1;5&:&11 to thé‘ severely

retarded in their institutional setting. , \
|

. the demonstrably successful ;:Qrfﬂbinatif:ns_ of rrﬁdglmg plus role-playing -

(Friedman, 1971), modeling plus ;instna:ti@ﬂs {Hersen at al-.;.1973j,,' and

1970). Video feedback (Serber, 1972) was rxc:asmmally presented,, ;md a

group context was used to provide additional- mdgls, remfﬂrcaﬁerﬂ: and

auppaﬁ (Alberti and Emmuns 1678). An attev;.? was a] S0 DEJ.L. to as:ess |

whether newly leamed assertive TESPGIIEES Wuld trans:FPr from the grcup '

. |
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setting to one in the real life of the instiﬁ;ticm, and whether these

fequiring situations in the institutional setting_

METHOD

Five female residents of the Margaret Chapman Sd‘@cl partlupated
Their mean 1. Q was 32 (range 22-50) and mean agesgﬁ Crange 17-35). All

couid fallgw simple instiuctions, cguldgmﬁ;c:ate basic needs thmugh

words, and scored at or below a specified low value on the pretext for

assertiveness described below.

Asser thE Sltuatlan,

A training and a nai;;training set of four :i;ntefperscnaﬁ]; situations
each were designed, based on instances commonly occuring in the Ss'
life;; All eight encounters required an an;tnreE;'espouse. The fnuzf‘
ti*aiﬁiﬂg ‘situations of Set one were: A) the invader demsnds use of S's
chalr B) the invader shakes the table S is wnrklng on; C) the 1nvader
dan.ands the candy S has earned and is eatlng, and D) the invader stands

: _’_";n fr@nt of the TV which S is watching. 'I'he four ncn*tralnmg situations
' ";:-af Set two were: E) the invader pushes the S off her seat; F) the
in.vader' berates &'s drawing work; G) the invader grrébs S's :aﬁdy and
H) the invader changes the channe! of the TV which § vis-v watching and
then shuts it off.
5
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Pretest

All Ss were tested on their response to all eight situdyions in
their real life enviromment prior to any training. The invader was

another school. resident trained for the confederate role. Two trained

absérfersrrated the degree of assertion for each response along four
components of assertiveness. Each component was measured on a five

point scale. Interobserver reliability, measuring the pr@partian'af
agreéménts across 128 component cbservatigns was-;SQJ The four ccmpﬂnents
of assertiveness were:- Verbal Ccntent,xEye Contégt, Voice Voluﬁé, and
Pcsture, The five point scale hai specified typgé of responses at each
point, ranging from the most submissive (1) to the mgst assert;ve (5)

for each rampanent. A mean score of 2.00 or less across all ccm@anents

and all Elghi situations of the pretest was the critericn;fgr unassertive-

ness which permitted participation in the project.

The group met for 18 one hour sessions with one of thefauthnrs:
(HWD: Greeting exercises (Rimm and Masters, 19741:were practiced at.the

;Ibeginning of each session to fazilitate inters;tién; During the first

- five group 52551cns thase exercises were alsa used for shaping of non-

rbai ccmpgnents Thereaftér, speciflc respcnses to the situat;ans cf
Set one were 1ntreduced e.g. '"No, (thls lS) my candy".- Other grcup

membprs played the role of the ;nvader and each S pra:tiged the response
6 N ’ 8 lé ) B
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until she reached the criterion score of 4 on all components during at
least two rehearsals in the same session. The group began to learn a

new situation of Set one only when all Ss had reached this criterion for

the previous situation.

For an in-group evalgafion of how well the responses were learned,
a group session was held 5 days after session 18; The same trained
- overlooking the day room. The situations of Set one were role-played by.
other group members. Ingroup data were taken for each S during cne
trial of each of the situations A,B,C and D using the same vefbal\and

non-verbal components which had been measured in the ﬁretest.

| Out-group data, to evaluate bothAtfansfer of trained responses to
Ss' real 1ifé\egvir§nﬁent and generalization of assertiveness to non-
trained situatiaﬁs, were collected for Set Gﬁé (situations A,B,C,D) and
Set two (situations E,F,G,H). These data ;Efe ccllectedrﬁeginninglfbur
days after In*graﬁp testing in the same mammer as in the pretest. }The
:cnfeéerate_invader, who was the‘same as in the pretest, iniﬁiated two

or three situations with each S over four days.
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As a Follow-up measure, data were collected for Set one -in the same

Out-group mamer after a six month period.

Data Analysis ' . » ~

A S's assertiveness score was the sum of the four camponents,
sumned across the four situations of the set. Each S had a pretest -

assertiveness score for both Set one and Set two, an In-group posttest

- score for Set one, an Out-group pcj:sttesf score for both Set one and Set

two and a Follow-up Q;t;grm_tp score for Set cne. S 2‘4\—
i
\

The measure of lsarning of the training set was a comparison of the
In-group posttest group mean for Set one with the pretest group mean for . .

Set one. The measure of trsnsffﬁr of trained respéﬁses to the :'ealalife - i

settmg was a comparison of the Outsgrcup pgsttest gmup mean for Set )
one with the pretest group mean fc:f Set one. Generallzatmn tc non- i
traméd situations was measured by a :mparlscn "of the Out-group posttest, e
group mean for Set two w;u:h the pretest group mean of Set two. The B . -
»measure gf extlnctmn was a canq:sansan of the Fallcow-up group mean for | -
Set one with the Out- -group posttest grmp mean of Set one. . '.f '
8
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Four training sessions were required before all Ss had reached
criterion levels for the Tesponse to sltuatlcn A, Thereafter, fﬁ?f

sessions were required for all to master s;tuat;en B, two for 51tuat19n
C, and one for situation D.

\
\
L.

\

The mean pretest group score for Set one was 31.6 (SD=3.50) %he
mean ﬁcsttest In-group score across all Ss for Set one was 64.20 (Sé— 89)
These means were significantly different (t=17.53, df—'; p¢€. 001) Iﬁus,
the group members learned the assertive éamp@nents in the gfcup sett

: \
Posttest measures for Set one, takEﬁ as Out-group data, showed a

mean across all Ss of 61.20 (SD=2.56). This mean was also s;gn;flcantlJ

greater than the prettest group mean of Set one (t=17.50, df=4 p¢.001)

Thus the assertive responses learned in the group transferred to identical
situations in the real life setting.

The pretest group mean. for Set two was 29,80 (SD=4.45). The posttest
Out graup‘mean‘faf Set two was 52.80 (SD=11.30). This p@sftest mean was.
signiflcéntly greater than the pretest mean (t=6.08, df=4, p<.01)

Thus, the learned assertive responses generalized to real life situations

which were similar but not identical to those presented in group




The Follow-up Cut-g oup mean across all Ss f’ér Set one was 42.80
(%14.95);; The mean for the Dutﬁgféup p@sttes_tias 61.20 (SD=2.56).
These means were significantly different (t=3.35, df=4, p<.05). Thus,

- there was a decrement in 'thé learned responses after six m@nths, thcugh
they had not entirely héen lost, since the pretest - Set éne mean was 31.6

(8D=3.50).

T-tests were also used to evaluate pre-and posttest differences for

each of the four assertive r;c:m’ponéntsi For Set one, there was a signifi-

cant improvement in t.hree of the components: Eye Contact (In grcu’p
t=6.32, df=4, p¢.01; Qut grmrp t=4.80, df=4, p¢{01): Voice Volume (In-
group t=38,52, df=4, 1‘3( 001; Out-group t=27. 52 df=4, p¢. DDl) and Content

. (In-group t=35.68, df;/—d, p<€.001; Out-group tsZS 49 df=4, pk. 001) B
Posture rrq:rcved but not §1gzuf1r;ant1y for this set (In-grcup t=1.50,
df=4, p».05; Out-Group t=1.90, df=4, p).05). '

Posttest measures for the non-trained Set two showed a Sig‘nific._ant )
improvement in Content (t=3.20, df=4, p<.05); Voice Volume (t=4.35, -
df=4, pi’.Ol).; ancl Posture (t=3.58, df—-i{l, p<.01). Eye Contact improved,
but not significantly (t=2.63, df=4, p3.05). | |

N




(9

DISCUSSTON

V_Theee results suggest that inStiruticneli;zedQ eeverely}reterded
women can be teught new assertive behevieresthredgh the procedures of
eesertlve training. The decreesrng number of sessions required by all
members to learn succeeding new responses suggests that once the performance
of cdmb;ned verbel and. non-verbal components hee been learned, the B
verbal content eee be varieted more reedily in association with a new

eseertlve responses may be teught threugh assertive training of a longer

duration.

The data also iddieetesfthet assertive reepensee ieerned’in the
greud transferred tdgidentieel eirdetions in the real life eetting and
' generellzed to similar situations ‘in that, env;runment, It may be argued
~ that transferred and generel;zed respeneee were strengthened by the feet
‘that the same confederate ;nveder initiated all eight interpersonal
eitdetiene thrdugheut the'Dutsgrcup pre-and pdettesting Howev , the
1nveder was a resident who was kndwn by all Ss and was chdeen for the
role because of her tendency to initiate aggressive interactions. Thus
real life situations were closely eimufeted;during the Out-group testidg;
Generalization of eeeertivelreepeneeef' some /5s wee also eneedetelly
reperted by school etaff members when ncn-eﬁﬁfederate eeeert10n=
requlrlng situations were eneeuntered One teacher who enjdyed a teeeing
interaction with an S was etertled when she uttered, 'Don't tease me” a

;etatement never practiced in group A haueemether for another. very

|- #

11
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. withdrawn S noted an increase in the number of direct requests that the

S made for necessary and useful suppiiesg‘

Eisler et al. (1974) did,'that adequate f@llcw—uﬁ treatment is essential
to the success of assertive training_ It is encouraging, however, that
mich of the response was still present. Two Ss showed no decrement at
all in their Verbal Content on the Follow-up throughout all four situations.
This suggests that certain, as yet uﬁspééifiéd; persénality and/éf_
centéxtuai variables may be involved in tﬁe full retention of a learned
verbal assertive Tespanse.fcr some i;dividualsi

' The shaping of individual non-verbal Qompcnents:requiréd a considerable
aﬁ@unt of time, five group sessions.. Of the components, Eye Contact was
the most difficult to train, and a good deal more shaping and reinforcement
of it was necéssaff thraughsué the traihiﬁg of éituatiéns A,B,C, and D. - |
The data show that Eye Contact improved significantly for the training
&‘Set’éne, althéugh it generalized less well tEXSef two. In cén%rast ééﬁ
Eye Contact, signjfiéaﬂcé level féf\Ecsture waguréached gg;zﬁdur;ﬂg ﬁutf
groyp testing of Set two. Since Eye‘CDntaét required so much training
and reinforcement, Posture may not have been sﬁfficignﬁly trained befﬁré
performance of cambig?d componénts were praﬁticedi Moreover, Ss were
‘trained and tested fo; Setﬁgneiin:a sitting position. Thus-the degree

of improvement for Posture may not have beennas substantial as it was )

12
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, for other campcneﬁtS— Perhaps alternatlvely, ‘a sllght pustural w1thdrawal

Contact af longer duratlan. Tn any case, thé sllght var;atlcn in. successful

| traln;ng a:r@ss :ﬂmpanents palnts to the 1mportance, as Serber (1972)

hasrdcne of carefully trainlng ;nd1v1dual campenents and shaping and

) IélnfOTC1ﬂg them agaln when Eamblned performanze of cam@gnants is TEQULTEd

2 .
e . . ¥

- 1

\ , _
The trainlng prccedures of tha present study render themselves

espec1ally pract;cal far use in the 1nst1tut;@nal setting FDllGWing

; : assertlve respgnses, subsequént assert;ve respcnses are relatlvely

~'j51mple to traln and, glven the scarc;ty of cllnlcal staff, could prcbably
be appl;ed by the- teachlng and para- prafé551cnalfstaff Slnce these
’Staff are in a p@51tian to DbSEfVE the ;nterpersanal llf% of grcup
members 'on a day to-day b3515, they WDuld be able ta identify their
;r351dents' response deficits 33511y and remedlate them in their- OwWn
groups. The results of thls study suggest, therefore, that assertlve

5‘traln1ng cculd ‘be an effeat;ve, economical and relatively 51m@13 tool

“for fastarlng usefulalnterpe:sonal skills in severely retarded wamen.
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